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UNDERLYING PRINCIPLES 

At Altrincham Grammar School for Girls, we believe that exceptional teaching transforms lives. Our 
ambition is to provide an inclusive, challenging and inspiring education in which every student can 
flourish academically, socially and personally. 
 
Our teachers are excellent practitioners in the classroom. They receive high-quality training to 
engage with current educational research, and transfer this into effective pedagogy to deliver 
lessons that engage students and aim for high outcomes for all students. We are not prescriptive 
and do not have a ‘formula’ for a perfect lesson, as we recognise the value of subject-specific 
pedagogy and value the autonomy and expertise of our teachers.  All departments have a rigorous 
and ambitious curriculum and well-planned schemes of work, which build towards agreed end 
points. However, there is some desirable variation in its delivery, allowing teachers to adapt their 
teaching to meet the needs of their students, be creative and innovative, and demonstrate their 
own expertise and passions. 
 
This policy is underpinned by the school's values of Curious, Kind and Courageous, which shape our 
relationships, our curriculum and our approach to teaching and learning. 
 
Curious 
We cultivate curiosity in both staff and students. Teachers inspire a love of learning through 
excellent subject knowledge, engaging teaching and a willingness to continually develop their own 
practice. We seek to understand our students as individuals, recognising their strengths, interests 
and barriers to learning. We demonstrate professional curiosity by reflecting upon our teaching, 
engaging with educational research and working collaboratively to improve outcomes for all. 
 
Kind 
Positive relationships are fundamental to successful learning. We treat every member of our 
community with dignity, respect and unconditional positive regard. Our classrooms are 
characterised by high expectations, consistency and compassion, creating environments that are 
both highly structured and highly nurturing. We recognise that every student brings unique 
experiences to school and strive to ensure that every learner feels safe, valued and that they belong. 
 
Courageous 
Learning requires challenge, resilience and the confidence to make mistakes. We encourage 
students to take academic risks, persevere through difficulty and learn from setbacks. Staff are 
equally courageous in continually refining their practice, embracing innovation and addressing 
barriers to learning. We challenge discrimination, prejudice and poor behaviour wherever they 
occur and foster a culture in which every member of the community feels able to contribute 
confidently and respectfully. 
 
Teaching at AGGS encompasses all aspects of high-quality classroom practice, including: 

• long, medium and short-term curriculum planning 
• the identification of students requiring additional support or intervention 



                                                                                                                                                                 
 

• adaptive teaching to meet the needs of all learners 
• the delivery of ambitious, evidence-informed teaching 
• assessment and responsive feedback 
• the development of literacy, oracy and numeracy 
• the effective use of technology to enhance learning 
• continual professional reflection and development. 

 
AIMS 

The aims of this policy are to: 
• provide a shared vision for excellent teaching and learning across the school 
• establish consistent expectations whilst recognising teachers' professional autonomy 
• ensure every student experiences an ambitious, inclusive curriculum that enables them to 

achieve highly 
• promote classrooms in which curiosity, kindness and courage flourish 
• ensure adaptive teaching enables every learner to access and succeed within the same 

ambitious curriculum 
• develop confident, resilient and independent learners through evidence-informed pedagogy 
• foster a culture of continuous professional learning, collaboration and reflective practice 
• ensure that monitoring and quality assurance support professional growth and continual 

school improvement. 
 
POLICY 

1. Implementation 
1.1 Teaching and learning will remain the central priority of the school and underpin all strategic 

planning, departmental improvement planning and professional development. 
1.2 School leaders will ensure that sufficient time, resources and professional learning 

opportunities are provided, to enable staff to continually develop their classroom practice 
and subject expertise. 

1.3 Every teacher is expected to provide a consistently high-quality educational experience that 
enables all students to achieve their potential within an ambitious curriculum. Teachers are 
encouraged to exercise professional judgement and creativity in selecting the approaches 
most appropriate for their subject, curriculum and learners. 

1.4 The AGGS Teaching Principles provide a shared framework for excellent classroom practice. 
They are intended to support professional dialogue, curriculum development, coaching and 
self-reflection rather than act as a lesson checklist or observation rubric. 

1.5 The school is committed to evidence-informed practice. Teachers are encouraged to engage 
critically with educational research, reflect upon its application within their own classrooms 
and contribute to the continual development of teaching and learning across the school. 

1.6 Teaching and learning are most effective when every student feels known, valued and 
included. All staff share responsibility for promoting belonging, removing barriers to learning 
and ensuring that adaptive teaching enables all students to participate successfully within 
the same ambitious curriculum. 

1.7 Leaders will monitor the quality of teaching and learning through a range of developmental 
processes including learning walks, lesson observations and drop-ins, coaching, teaching 
trios, curriculum review, work scrutiny, student voice and analysis of assessment 
information. Monitoring is intended to support continual improvement rather than 
compliance. 

1.8 Professional development is an entitlement and an expectation for all staff. AGGS is 
committed to creating a culture of collaboration in which colleagues continually learn from 
research, one another and the wider educational community. 



                                                                                                                                                                 
 

1.9 Teaching and learning should always be considered alongside wider aspects of school life, 
including behaviour, safeguarding, SEND, equality, wellbeing, assessment and curriculum 
design. These areas are supported by complementary school policies and should not be 
viewed in isolation. 

 
2. Quality of teaching and learning 
2.1 At AGGS, excellent teaching is underpinned by evidence-informed practice, high 

expectations and a commitment to ensuring every student can access an ambitious 
curriculum. Effective teaching is characterised by the following ten principles, which should 
be evident over time across teachers' practice. 

 
2.2 

 
Effective pedagogy 
Teachers employ evidence-informed pedagogical approaches that promote sustained 
learning and long-term retention. Teaching is carefully planned to build knowledge, develop 
understanding and enable students to make meaningful connections within and across 
subjects. 
Teachers will: 
• engage with educational research and continually refine their classroom practice 
• use explicit instruction, modelling and carefully sequenced learning 
• employ strategies such as retrieval practice, spaced learning, interleaving and effective 

questioning where appropriate 
• ensure students are supported in revisiting and retaining learning from previous years 
• manage cognitive load through clear explanations, chunking of information and 

appropriate scaffolding 
• use technology purposefully to enhance learning 
• collaborate with colleagues to develop high-quality schemes of learning and resources. 

 
2.3 Excellent subject knowledge 

Teachers demonstrate secure and continually developing subject expertise. They 
communicate knowledge accurately, use precise disciplinary vocabulary and foster 
enthusiasm for their subject. 
Teachers will: 

• provide clear explanations and accurate subject-specific language 
• make meaningful links within and beyond the curriculum 
• remain up to date with developments within their subject 
• engage in subject-specific professional development 
• develop students' understanding beyond examination specifications where 

appropriate. 
 

2.4 High expectations 
We believe that every student should experience an ambitious curriculum and be challenged 
to achieve their full potential. 
Teachers will: 

• maintain consistently high expectations of effort, behaviour and achievement 
• teach the full curriculum to all students whilst providing appropriate support 
• promote resilience, independence and intellectual curiosity 
• develop students' literacy, oracy, numeracy and critical thinking 
• communicate a belief that ability develops through effort, practice and effective 

support. 
 



                                                                                                                                                                 
 

2.5 Inclusion and adaptive teaching 
Every classroom should enable all students to succeed. Adaptive teaching is an integral part 
of teaching and supports students in accessing the same ambitious curriculum rather than 
reducing expectations. 
Teachers will: 
• know their students well and understand their individual strengths, needs and interests 
• use SEND information and learning plans when planning lessons 
• adapt teaching, resources and classroom environments appropriately 
• provide timely in-class intervention and effective scaffolding 
• maintain classrooms where students feel safe, respected and that they belong 
• remain responsive during lessons, adapting teaching where assessment indicates this is 

required. 
 

2.6 Diversity, equality and belonging 
AGGS values and celebrates the diversity of its community. Teaching should reflect and 
respect the experiences of all learners and prepare students to participate positively in 
modern British society. 
Teachers will: 

• represent diverse perspectives within the curriculum where appropriate 
• create classrooms in which every student feels welcomed and valued 
• challenge discrimination, prejudice and stereotyping 
• encourage respectful discussion of different viewpoints 
• promote equality, inclusion and mutual respect. 

 
2.7 Responsive teaching through assessment and questioning 

Assessment is integral to effective teaching. Teachers use questioning and other assessment 
strategies to identify misconceptions, monitor understanding and adapt teaching 
accordingly. 
Teachers will: 

• use skilful questioning to probe and deepen understanding 
• provide appropriate thinking time before responses are expected 
• employ a range of low-stakes assessment strategies to check learning 
• identify misconceptions promptly and respond appropriately 
• encourage all students to participate confidently in classroom discussion 
• use assessment information to inform future planning and intervention 
• communicate concerns to students, colleagues and parents/carers. 

 
2.8 Collaboration and oracy 

Students learn effectively through discussion, explanation and collaborative problem-solving. 
High-quality classroom dialogue supports both understanding and confidence. 
Teachers will: 

• provide purposeful opportunities for students to discuss their thinking 
• develop students' speaking and listening skills across the curriculum 
• encourage respectful challenge and debate 
• structure collaborative learning so that every student participates meaningfully 
• explicitly teach effective communication where appropriate. 

 
2.9 Metacognition 

Students should develop an understanding of how they learn, enabling them to become 
increasingly independent and reflective learners. 



                                                                                                                                                                 
 

Teachers will: 
• explicitly model thinking processes and learning strategies 
• encourage students to plan, monitor and evaluate their learning 
• use mistakes as opportunities for learning 
• support students in selecting effective strategies for future success 
• develop resilience through appropriate challenge and reflection. 

 
2.10 Assessment and feedback 

Assessment and feedback should improve learning for both students and teachers. 
Teachers will: 

• use a range of formative and summative assessment approaches appropriate to 
their subject 

• provide timely and meaningful feedback that supports improvement 
• ensure students are given opportunities to act upon feedback 
• use assessment information to evaluate curriculum delivery and inform future 

teaching 
• follow departmental and whole-school assessment procedures. 

 
2.11 Perseverance and resilience 

Learning should involve appropriate challenge. Students should develop the confidence to 
persevere, learn from mistakes and embrace difficulty as part of the learning process. 
Teachers will: 

• create a culture where mistakes are viewed as valuable learning opportunities 
• encourage students to take academic risks 
• recognise and celebrate effort as well as achievement 
• provide opportunities for reflection and improvement 
• support students in developing the resilience and self-confidence required for 

lifelong learning. 
These principles represent the shared expectations for teaching and learning at AGGS. They should 
be interpreted thoughtfully within different curriculum areas and adapted to meet the needs of 
individual students, classes and subjects. No single lesson is expected to demonstrate every 
principle; rather, they should be evident over time through teachers' professional practice. 

 
3. Provision for students with special educational needs and/or disabilities (SEND) and other 

vulnerabilities 
3.1 AGGS is committed to ensuring that every student can access an ambitious curriculum and 

achieve success within an inclusive learning environment. We recognise that students learn 
in different ways and that effective adaptive teaching benefits all learners. 
Provision for students with SEND begins with high-quality classroom teaching. Teachers are 
expected to know their students well, remove barriers to learning and make appropriate 
adaptations whilst maintaining high expectations for all. 
The following expectations apply to all teaching and associate staff.  
Whilst they are viewed as non-negotiables for SEND students, they are fundamentally good 
practice for all learners. 

3.2 Staff must access SEND information and the vulnerability lists for all students before 
teaching them and remain familiar with updates communicated by the SENDCo and pastoral 
staff. 

3.3 Access to learning plans (ATLPs) and other SEND documentation must inform lesson 
planning, adaptive teaching strategies, classroom organisation, resource design and other 
adjustments to meet the needs of students with SEND. 



                                                                                                                                                                 
 

3.3 Resources should be adapted where appropriate to meet identified needs. This may include 
changes to font size, colour, layout, presentation, accessibility or other reasonable 
adjustments. 

3.4 Teachers should support the graduated approach (assess, plan, do, review), including by 
providing relevant information about students, setting appropriate targets and feeding back 
on progress. 

3.5 Teachers should develop positive relationships with students and seek their views regarding 
the strategies that support their learning most effectively. Student voice should inform 
ongoing classroom practice. 

3.6 Staff should communicate with the SENDCo where recommended strategies are ineffective 
or where new successful approaches have been identified. 

3.7 Form tutors should discuss SEND provision during form monitoring where appropriate and 
communicate concerns promptly to the SENDCo. 

3.8 Staff are expected to attend relevant meetings, reviews, training sessions and case 
conferences for vulnerable students and students with SEND whenever possible. Where 
attendance is not possible, appropriate information should be shared with colleagues. 

3.9 Teachers should implement guidance from external professionals where appropriate, 
including educational psychology, speech and language therapy and sensory support 
services. 

3.10 Assessment arrangements must comply with approved access arrangements. Classroom 
assessments should be planned appropriately to ensure students receive their entitled 
support. 

3.11 Educational visits and wider school activities should be planned with appropriate 
consideration for students with SEND or other vulnerabilities, to ensure inclusion and safe 
participation. 

3.12 Teachers should actively support students in developing organisation, independence and 
effective learning habits. 

3.13 Classroom environments should be carefully considered to minimise unnecessary barriers to 
learning. This includes seating plans, lighting, noise, displays, transitions and sensory 
considerations. 

 
4. Literacy, oracy and numeracy across the curriculum 
4.1 The development of literacy, oracy and numeracy is the responsibility of every teacher. 

These skills enable students to access increasingly complex knowledge, communicate 
effectively and participate confidently across the curriculum and beyond school.  
Departments should identify where literacy, oracy and numeracy naturally support learning 
within their curriculum and ensure these opportunities are embedded into curriculum 
planning. 
 

4.2 Literacy 
Teachers will: 

• develop students' disciplinary reading skills 
• explicitly teach subject-specific vocabulary 
• model high-quality academic writing 
• provide opportunities for extended writing where appropriate 
• encourage reading for pleasure and intellectual curiosity 
• ensure reading materials are appropriately challenging whilst remaining accessible. 

 
4.3 Oracy 

High-quality classroom dialogue is central to learning. 
Teachers will provide structured opportunities for students to: 



                                                                                                                                                                 
 

• explain and justify their thinking 
• ask questions and articulate challenges in their learning 
• discuss and debate ideas respectfully 
• build upon the contributions of others 
• present information confidently to different audiences 
• develop academic language appropriate to each subject. 

Teachers should explicitly model effective speaking and listening and create classrooms in 
which every student has opportunities to contribute. 
 

4.4 Numeracy 
All curriculum areas contribute to students' mathematical confidence. 
Where appropriate, teachers should: 

• reinforce mathematical vocabulary and notation 
• develop confidence in interpreting data 
• promote estimation, reasoning and problem-solving 
• support students in applying mathematical knowledge in unfamiliar contexts 
• maintain consistency with whole-school approaches to mathematical language. 

 
5. Digital learning and artificial intelligence 
5.1 Digital technology should enhance learning, improve accessibility and increase opportunities 

for creativity, collaboration and independent study. 
Teachers are expected to use technology confidently and appropriately to support teaching 
and learning. 

5.2 Digital competence 
Teachers should demonstrate competence in the school's agreed digital platforms and use 
technology purposefully to improve learning. 
Appropriate technologies may include: 

• Microsoft 365 
• Microsoft Teams 
• Bromcom 
• digital assessment tools 
• visualisers and graphic tablets 
• subject-specific software. 

Professional development will be provided as technologies develop. 
5.3 Artificial intelligence 

Artificial Intelligence is becoming an increasingly important educational tool. AGGS 
recognises both the opportunities and challenges presented by AI. 
Teachers may use AI responsibly to support professional practice, including: 

• lesson planning 
• resource creation 
• differentiation 
• retrieval activities 
• administrative efficiency 
• analysing assessment information. 

Teachers remain professionally responsible for the accuracy, appropriateness and 
safeguarding implications of any AI-generated content. 
Students should be taught to use AI ethically, critically and responsibly. AI should support 
learning rather than replace independent thinking. 
Students must not present AI-generated work as their own. Where AI has been used, this 
should be acknowledged. Teachers must inform students of the risks of using AI for NEA and 
must follow JCQ and examination board guidance. 



                                                                                                                                                                 
 

Departments should continue to design curricula and assessments that develop authentic 
understanding, critical thinking and independent learning. 

 
6 Monitoring, evaluation and quality assurance 
6.1 Monitoring teaching and learning is an integral part of school improvement. At AGGS, 

quality assurance is developmental rather than judgemental. It is intended to celebrate 
excellent practice, identify opportunities for professional growth and ensure that every 
student experiences high-quality teaching. 
Monitoring should always be proportionate, evidence-informed and focused on improving 
outcomes for students. 

6.2 Responsibility for monitoring teaching and learning is shared between the leadership team, 
heads of department and other designated leaders. 

6.3 The quality of teaching and learning may be evaluated through a range of activities, 
including: 

• lesson visits and observations 
• learning walks 
• teaching trios and peer observations 
• curriculum reviews 
• book reviews/work scrutiny 
• assessment analysis 
• student voice 
• parent feedback 
• departmental review 
• examination outcomes. 

No single activity should be used in isolation to evaluate the quality of teaching. 
6.3 Lesson observations should promote professional dialogue and reflection. They may be 

undertaken: 
• as part of appraisal 
• to support Early Career Teachers 
• to provide coaching and mentoring 
• to evaluate curriculum implementation 
• as part of departmental quality assurance 
• during Trust or external reviews. 

Teachers will normally be informed in advance of formal observations. 
6.4 Learning walks provide opportunities to identify strengths and common themes across the 

school. They are intended to inform whole-school improvement rather than evaluate 
individual teachers. 

6.5 Student voice forms an important part of quality assurance. Students should have 
opportunities to contribute constructively to discussions about teaching, learning, 
curriculum and inclusion. 

6.6 Findings from monitoring activities will inform: 
• professional development priorities 
• departmental improvement planning 
• curriculum refinement 
• resource development 
• whole-school teaching and learning priorities. 

 
7 Professional development and collaborative practice 
7.1 Professional development is fundamental to maintaining excellent teaching and learning. 

AGGS is committed to creating a culture in which every member of staff continually 
develops their expertise and contributes to the learning of others. 



                                                                                                                                                                 
 

Professional learning should be: 
• evidence-informed 
• collaborative 
• sustained over time 
• responsive to the needs of students 
• aligned with school priorities 
• professionally empowering. 

7.2 Professional development will support staff to: 
• improve classroom practice 
• strengthen subject knowledge 
• develop adaptive teaching 
• enhance understanding of SEND and inclusion 
• develop leadership capacity 
• respond to national developments in education 
• maintain high standards of safeguarding and wellbeing. 

7.3 Professional development opportunities may include: 
• instructional coaching 
• teaching trios 
• departmental collaboration 
• lesson study 
• action research 
• INSET 
• twilight sessions 
• Trust collaboration 
• NPQs 
• external conferences and training 
• subject networks 
• professional reading. 

7.4 Teachers are encouraged to contribute actively to the professional learning of colleagues by: 
• sharing successful practice 
• leading CPD 
• opening classrooms for observation 
• mentoring colleagues 
• contributing to curriculum development 
• participating in professional enquiry. 

The school recognises that professional growth is most effective when new learning is 
revisited, practised, reflected upon and refined over time. 
 

8 Supporting professional growth 
8.1 The school is committed to supporting every teacher in continually improving their practice. 

Where monitoring identifies areas for development, support will normally be provided 
through a graduated approach which may include: 

• coaching 
• mentoring 
• collaborative planning 
• lesson observations 
• professional reading 
• curriculum support 
• additional CPD 
• opportunities to observe colleagues. 



                                                                                                                                                                 
 

8.2 Support plans will: 
• identify clear objectives 
• include agreed success criteria 
• specify appropriate support 
• include opportunities for reflection and review 
• focus upon improving outcomes for students. 

Where concerns remain despite sustained support, further procedures may be implemented 
in accordance with the Trust’s Capability Policy. 
 

9   Promoting, reviewing and evaluating this policy 
 This policy will be promoted through: 

• staff induction 
• departmental meetings 
• professional development 
• curriculum leadership 
• coaching 
• appraisal 
• governor oversight. 

The effectiveness of this policy will be evaluated through: 
• student outcomes 
• curriculum quality 
• monitoring activities 
• staff feedback 
• student voice 
• parental feedback 
• governor review 
• external evaluation where appropriate. 

The policy will be reviewed every four years, or sooner if required by changes in legislation, 
statutory guidance, Trust policy or school priorities. 
 

 
 
Responsibility 

Responsible Staff Assistant Vice Principal: Teaching and Learning 
Approving body Local Governing Body 
Date of next review June 2030 
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